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Introduction  

Lesbian, gay, bisexual, and transgender (LGBT) students experience high levels of 

victimization based on their sexual orientation and gender identity and expression in 

https://www.washingtonpost.com/news/post-nation/wp/2017/08/16/transgender-bathroom-bill-fails-again-in-texas-as-special-session-ends/?utm_term=.a169b5916d5b
https://www.washingtonpost.com/news/post-nation/wp/2017/08/16/transgender-bathroom-bill-fails-again-in-texas-as-special-session-ends/?utm_term=.a169b5916d5b
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It is important to recognize that some transgender students likely were left out of the 

following analyses. It is possible that some transgender students marked ɢboyɣ or ɢgirl,ɣ 

choosing the gender they identify as, instead of the gender they were assigned at birth. 

This report, however, only  includes students who chose to self-identify, and captures 

students who explicitly identỉed as transgender, for example, writing in ɢtrans boyɣ or 

ɢtrans girlɣ in the self-identỉcation space. Additionally, students who chose to self-

identify and wrote in a gender identity outside the ɢtraditionalɣ gender binary (i.e., ɢnon-

binary,ɣ ɢgenderqueer,ɣ and ɢgender ̊uidɣ) were included in the analysis. It is important 

to note that more students identỉed this way than identỉed specỉcally as ɢtransgender.ɣ 
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Transgender Students’ Perceptions of Their School Climate 

Experiences of Victimization and Feelings of Safety at School 

National surveys of LGBT youth have found that transgender students face high levels of 

victimization and bias at their schools, and this has a  negative impact on these studentsɠ 

school performance, attendance, and educational aspirations (Greytak et al., 2009; Kosciw 

et al., 2016). In AISD, transgender studentsɠ school performance in reading and math, 

measured by STAAR normal curve equivalent (NCE) scores, was not signỉcantly different 

from that of students who were not transgender (see sidebar for explanation of NCEs). 

However, transgender students in AISD had lower college intentions than did students 

who were not transgender (Figure 2). 

Additionally, examinations of studentsɠ attendance rates found that transgender students 

in AISD had signỉcantly lower attendance rates (95%) than did students who were not 

transgender (96%). This result raises the question of why these students had lower 

educational aspirations and attendance rates. One possible explanation for poor 

attendance, posited by Greytak et al (2009), is that transgender students miss school 
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Transgender students across the nation, unlike non-transgender students, do not ̉nd 

their schools to be safe places, and this was also found to be true for some transgender 

students in AISD. In 2016ɝ2017, 78% of transgender students reported that they felt safe 
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Perceptions of Classmates 

Though we were unable to explore AISD studentsɠ experiences with verbal and physical 

harassment and abuse, AISDɠs Student Climate Survey did include a number of items 

addressing how students perceive their classmates and how they treated others. Student 

Climate Survey results showed that transgender students had less positive perceptions of 

their classmates than did students who were not transgender (Figure 5).  

Furthermore, Student Climate Survey responses showed that a higher percentage of 

transgender students than of non-transgender students reported that their classmates 

showed respect to other students who were different. This specỉc question is important to 

consider in the context of transgender studentsɠ experiences at school, because these 

students were likely to view themselves as different than their non-transgender peers.  

Figure 5. 

A higher percentage of transgender students than of students who were not transgender 
disagreed with the statement “My classmates show respect to each other.”  

Figure 6. 

A higher percentage of students who were not transgender than of students who were 
transgender reported that their classmates showed respect to students who were different 
than them.  

Non-transgender  

students 
n = 21,372 

Transgender  

students 
n = 369 

Transgender  

students 
n = 363 

Non-transgender  

students 
n = 20,905 

Source. 2016–2017 AISD Student Climate Survey 
Note. Response options ranged from 1 through 4 with 1 = never, 2 = a little of the time, 3 = sometimes, 4 = a lot of the time. 
The graph shows the percentages of students who agreed, answering “a lot of the time” or “sometimes,” and students who 
disagreed, answering “a little of the time” or “never.” Chi square tests were used to compare ratings, and results were 
significant at p <.001. 

Source. 2016–2017 AISD Student Climate Survey 
Note. Response options ranged from 1 through 4 with 1 = never, 2 = a little of the time, 3 = sometimes, 4 = a lot of the time. 
The graph shows the percentages of students who agreed, answering “a lot of the time” or “sometimes,” and students who 
disagreed, answering “a little of the time” or “never.” Chi square tests were used to compare ratings, and results were 
significant at p <.001. 

“My classmates show respect to each other.” 

“My classmates show respect to other students who are different.” 
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Additionally, transgender students reported having less positive relationships with their 

classmates than did students who were not transgender. Transgender students were more 

likely to disagree with the statement ɢI get along with my classmatesɣ than were their non-

transgender peers (Figure 9).  

 

Perceptions of Teachers and Adults  

Items on the Student Climate Survey also addressed studentsɠ perceptions of their teachers, 

and of other adults at their school. Transgender students reported fewer positive ratings on 

adult items than did students who were not transgender. For example, compared with their 

peers who were not transgender, transgender students perceived their teachers to be less 

caring (Figure 10).  

Figure 10. 

Transgender students were less likely to agree with the item “Teachers at my school care 
about their students” than were students who were not transgender.  

Transgender  

students 
n = 332 

Transgender  

students 
n = 358 

Non-transgender  

students 
n = 20,939 

Non-transgender  

students 
n = 19,905 

Source. 2016–2017 AISD Student Climate Survey 
Note. Response options ranged from 1 through 4 with 1 = never, 2 = a little of the time, 3 = sometimes, 4 = a lot of the time. 
The graph shows the percentages of students who agreed, answering “a lot of the time” or “sometimes,” and students who 
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In addition to having lower perceptions that teachers cared for students, transgender 

students also had lower perceptions of adultsɠ fairness towards students than did their non

-transgender peers (Figure 11).  

Additionally, the majority of transgender students did not perceive their school to be a 

place where they could seek help. Fewer than half of the transgender students (47%) who 

took the Student Climate Survey believed it was easy to talk to adults at their school about 

their problems (Figure 12).  

As previously mentioned, transgender students frequently hear biased remarks about 
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In Their Own Words  

The AISD 2016ɝ2017 Student Climate Survey also included two open-ended response 

questions; students were asked, ɢDo you feel welcome at your school? What makes you feel 

welcome?ɣ and ɢDo you ever feel unwelcome at school? What makes you feel unwelcome?ɣ 

Many transgender studentsɠ responses to these questions addressed their transgender 

identity and the general climate for LGBT students at their schools. Many transgender 

students referenced transgender and LGBT issues when they were citing reasons they did 

not feel welcome in their school.  

What Makes You Feel Unwelcome at School? 

Many students spoke about how they and other transgender students were discriminated 

against at their school. The most common response to what made students feel 



http://austin.adl.org/noplaceforhate/
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Conclusions and Recommendations  

/sites/default/files/dre-surveys/rb/16.23b_student_climate_survey_results_spring_2017_comparisons_of_student_groups.pdf
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included GSAs in descriptions of what made them feel unsafe at school. For example, one 

student wrote, ɢMy school isnɠt terribly inclusive of the LGBT+ community. We werenɠt 

allowed to have yearbook pictures for the GSA which I believe was wrongɨ. I believe my 

school should give more attention to the GSA.ɣ   

Work should be done to ensure that every existing 

GSA is supported by administration, and that they 

are able to continue as active and effective clubs. 

Also, although no middle school at AISD is listed as 

having a GSA, 54% of the students who identỉed as 

transgender were in middle school. A GSA should be 

created and supported in each AISD middle school.  

GSAs serve LGBT students and straight allies who choose to join the club. As important 

and effective as they are, they do not serve the entire school population. LGBT-inclusive 

curricula should be implemented in middle and high schools, teaching all students about 

LGBT people and issues. This not only increases all students knowledge about LGBT 

people, but also teaches all students to be more tolerant and accepting of LGBT people. 

Inclusive curriculum helps create a safer school climate for LGBT youth, helps these 

students feel more connected to their schools, and can help increase peer acceptance of 

LGBT students and decrease LGBT-based bullying and victimization. LGBT-inclusive 

curriculum at schools has been shown to make schools safer for LGBT students, with less 

harassment (OɠShaughnessy et el., 2004) and less gender identity- and sexual orientation-
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Response written in after “I prefer 

to self-identify” 

Number of 

responses 

Response written in after “I prefer to 

self-identify” 

Number of 

responses 

“Boy” or “girl,” opposite of what the 

student’s official school records state 

31 Boy girl 1 

Genderfluid 27 Demiboy 1 

Non binary 27 Demigirl 1 

Agender 18 Doesn’t matter 1 

Transgender 12 Either 1 

Neither 10 Feminino 1 

Both 7 Figuring it out 1 

I don’t know 6 Gender neutral 1 

They/them 5 Gender roles are stupid 1 

Genderqueer 4 Gendervoid 1 

Person 4 He/she 1 

? 3 He/they/them 1 

Androgynous 3 He, him, they 1 

FTM (female to male) 3 I don’t even know honestly 1 

Gender non-conforming 3 I think that I feel like I am a girl but 

then I feel that I am a boy. 

1 

None 3 I’d prefer not to answer 1 

Other 3 Male/female 1 

Trans 3 Mascugender 1 

Who knows? 3 Me 1 

Gender is a social construct 2 Neutral 1 

Maybe 2 Quadgender Demiboy
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Transgender 

students 

Non-

transgender 

students 

My classmates show respect to each other. 22% 14% 

My classmates show respect to other students who are different. 27% 15% 

I am happy with the way my classmates treat me. 22% 10% 

Teachers at this school care about their students. 15% 9% 

Adults at this school treat all students fairly. 24% 14% 

It is easy for me to talk about my problems with the adults at my 

school. 
53% 36% 

I like to come to school. 42% 27% 

I feel safe at school. 22% 10% 

I can reach the goals I set for myself. 21% 8% 

My teachers are fair to everyone. 20% 


